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Thematic Group 1

Pavel Zgaga - Reconsidering the EHEA Principles: Is there a "Bologna Philosophy*?

Anne Corbett - Principles, problems, politics...What does the historical record of
EU cooperation in higher education tell the EHEA generation

Elsa Hackl - Tensions in the European Higher Education Area? Public good and
public responsibility versus Directive 2006/123/EC Social Dimension versus
Diversity

Terhi Nokkala - Institutional autonomy and the attractiveness of the European
Higher Education Area — facts or tokenistic discourse?

Marina Elias Andreu - Implications of the Bologna Process for equity in higher
education

Klemen Miklavic - Bologna Process in the Confrontation between Academic
Values and Commodification of Higher Education
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Reconsidering the EHEA Principles:
Is there a "Bologna Philosophy™?

The “EHEA principles” — what is meant?

A broad, popular use of this term proofs to be imprecise
and vague.

Only when the Bologna Process was broadly recognised
as a success story (i.e. around 2003), the need
appeared to refer to the principles in a precise way.

The EHEA principles have been constructed post festum.
A list of 15 “common denominators”.

Principles are concepts in progress.




Principles, problems, politics... What does the historical
record of EU cooperation in HE tell the EHEA generation

A historical context which is necessary to reconsider the
EHEA principles; three policy episodes:
(1) the founding years of the Community,

(2) to a period of transition in the 1970s, and
(3) a new phase since the 1980s.

Three conclusions for an EHEA generation:
—2 there is much continuity over values, and over goals;

— the Bologna principles reflect the changed political and
economic climate;

-2 the existence of the Bologna Process makes it possible to

review and articulate the principles for higher education
cooperation.
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Tensions in the EHEA? Public good and public

responsibility versus Directive 2006/123/EC
Social Dimension versus Diversity

Two particular aspects of the EHEA that at best lack

coherence, at worst may contradict each other:

= whether higher education is a public or a tradable service;

= whether the vision of an EHEA with a diversity of HEIs could
undermine the social dimension of HE.

The “Bologna” countries differ — to compromise on
values is in principle impossible —the commitments
remain vague and open to differing interpretations.

The implementation of the Bologna Process reforms

may not correspond exactly to what the reformers
had in mind.




Institutional autonomy and the attractiveness of the
EHEA — facts or tokenistic discourse?

The notion of competitiveness as the focal goal of the
Bologna Process, and university autonomy as one of its

founding principles.

Do the more attractive countries have higher autonomy;
are the countries with higher autonomy more
attractive? Or are these phenomena linked only in the
simplified arguments of the policy discourse?

Although it is fairly easy to determine the “winners” of
the European internationalisation efforts, the
autonomy of the universities to decide on student and
staff issues does not present any clear picture.




Implications of the Bologna Process for equity in
higher education

The impacts of the Bologha Process on the achievement

of equity and social justice in and through higher
education.

Widening participation at university of itself does not
imply directly more equity and social mobility.

In many countries, most working-class students have to
combine studies with paid-employment.

It is still too early to make clear conclusions about output
consequences of the BP but it is definitely right time
to consider possible risks of reproducing the
inequalities in higher education.




Bologna Process in the Confrontation between
Academic Values and Commodification of HE

Investigating the concept of academic values in the
Bolognha Process: academic values and the
commodification of higher education.

The concept was introduced in function of resistance to
reconceptualising the meaning and nature of HE,
referring to it as a commodity in the global market.

The idea of the knowledge society and economy is not
the only imaginary in which the visions, ideas,
discursive practice and policy goals are created.

The Bologna Process should not be taken as a
monolithic political initiative. ga




