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Cultural and material 
barriers for working-
class students  



BP and social dimension 

 Prague communiqué in 2001 (but explicit 
in 2005). 

 Widening participation. 

 Hierarchical system (vertical 
differentiation- parallel universities). 

 Historical different presence of working- 
class students at university. 



Student experience periods 

Barriers related with 

 Access -> recruitment. 

 Process -> status of institution attended 
and university experience. 

 Out-put -> retention and drop-outs rates, 
future expectations and entrance to the 
labour market. 



BP in Spain 

 Recontextualisation process. 

 Main changes in Spain:  

–  Changes in teaching learning methodologies  
-> student centred teaching -> 

 More physical presence at university. 

 More workload 

– It entails more interaction with peers and teachers: 

 Benefits for who could be more time at university 
and do more exercises (M-C). 

 Problems for who has to work (W-C). 



Access barriers 

 Cultural 

 Self- selection of 
students: they want  
to fit in. 

– Prestige universities or 
degrees.  

– Motivation of choice. 

 University as a 
privilege or a right. 

   

 

Material 

 Money to pay fees. 

 Geographical mobility. 

 Institutional facilities 
to combine studies 
and work. 

 Formal qualifications 
(lack of confidence). 

 

 



Access cultural barrier 
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Access material barrier 
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Process barriers 

Cultural 

 New identity 
problematic? 

 Feeling of fitting in 
related with more 
relations at university 
-> more academic 
comprehension -> 
more retention. 

Material 

 Combination with paid 
employment and 
finance. 

 Physical presence at 
university. 

 Participation in 
academic and non 
academic activities. 



Cultural process barrier 
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Material process barrier 
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Material process barrier 
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Out-put barriers 

Cultural 

 Cultural capital 

 Social capital 

 

 

 

 

 Expectations 

 

Material 

 Who obtain a higher 
education degree 

 17% students with lowly educated 

parents 

  32% students with middle educated 
parents 

  63% students with highly educated 
parents 

 30% of drop-outs. 

 

Differences to obtain a 
job (related with studies). 



Policy implications 
 Sometimes policies that are successful in one context are applied 

into another without a complete analysis of the contextual 
differences, their implementation needs or possible consequences  

-> a proper analysis of the policy implications before implementation is 
always necessary, with an awareness of the different ‘winners’ and 
‘losers’ arising from such changes. 

 
 It is really difficult to overcome the inequalities and break our 

reproductive system. But some policy decisions entail consequences 
not much analysed or unexpected, and possibly involving a 
strengthening of social reproductive outcomes of expanded higher 
education systems. 
 

 It is necessary to analyse the consequences of widening 
participation at university. 
 

 It is necessary to find a balance between public funding and help to 
students with different backgrounds. 
 



Policy implications 
 It is necessary to take into account the access, process and out-put 

structure at university, as well as cultural and material barriers, in 
order to develop a proper policy useful for all types of students. 
 
– Cultural aspects: identification process and engagement. 
– Material aspects: Increases in fess / risky business. 
 

 It is important to analyse possibly the pernicious consequences of 
using meritocratic criteria in the financial support policies. 
 

While the BP is widely considered to be a process of harmonisation and 
convergence across different traditions of European higher 
education 

 
   the recontextualisation effects during the 

implementation of the BP may result in the creation of ‘winners’ and 
‘losers’ broadly reflecting social class divisions. 
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