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How does the term “the EHEA/Bologna
principles” appear in language today?

A few examples retrieved from Internet:
- “implementing the basic principles of the EHEA”;

- “the EHEA principles, tools and actions for curriculum
development”;

> “the EHEA principle of encouraging the learning of
students”;

- “pbrogrammes restructured to follow the Bologna
principles”;

- “employers’ lack of information on the Bologna
principles”;

- “an unbureaucratic EHEA based on principles, not
regulations”;

- “subscribed to many of Bologna's principles”. ga




“The EHEA principles”: how many of them?

Helping by Google again:

- “three principles underlying [the Sorbonne]
declaration” (i.e., mobility, recognition, lifelong
learning);

- “four principles” which “the Bologna Declaration lays
down” (i.e., quality, mobility, diversity and
competitiveness);

- “five principles” (i.e., mobility, autonomous universities,
student participation, public responsibility for higher
education, the social dimension); and

- “six main principles” of the Bologna Declaration
(obviously six “Bologna action lines” are mentioned)

etc., etc. gg




How to make the issue more clear?

Go to the roots; use the original Bologna documents!

However, the early Bologna documents (1998, 1999,
2001) almost don’t use the term.

Only a few years later, when the Process was broadly
recognised as a success story, the need appeared to
refer to the principles, the foundations.

In a certain sense, “the EHEA principles” have been
constructed post festum.

Yet, to date there is no “official list”.

A challenge to create a “working” list of principles?




A theoretical and methodological note

Principles: their legality vs. their legitimacy.
The Bologna ideas and key concepts — differentiate
between:

- their political recognition in declarations and
communigqueés vs.

- the ‘kitchen’ (yet not in a pejorative sense) where
official statements and documents were being
prepared (i.e., look “behind the curtain”).

The importance of the Bologna archives and their
research.

Searching for a “prenatal life” of the political documents:
history of the Bologna ideas. EE
P




The four principles of the Trends 1 Report

- quality: reforms concerning credit systems or degree structures
cannot substitute efforts to improve and guarantee quality in
curricula, teaching and learning;

- mobility: the most powerful engine for change and
improvement in higher education in Europe has come, and
will come from growing awareness of alternative approaches
and best practice in other countries;

- diversity: measures not respecting the fundamental cultural,
linguistic and educational diversity in Europe could jeopardise
not only the progress already made, but the perspective of
continuing convergence in the future;

- openness: European higher education can only fulfil its missions
within a worldwide perspective based on competition and
cooperation with other regions in the world.

(Trends 1 Report, 1999) gg
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Elaborating again on the EHEA principles: 2004

While the 10 actions lines are the main focus of members, it is
equally important to note the underlying principles of the
Bologna Process. The realisation of the EHEA can only be
achieved by incorporating their philosophy within the higher
education system of each country. These principles, which all
come from the Bologna Declaration and/or from the Prague
and Berlin Communiqué, are elaborated below:

- International mobility of students and staff;

- Autonomous universities;

- Student participation in the governance of higher education;
- Public responsibility for higher education;

- The social dimension of the Bologna Process.

Requirements and Procedures for Joining the Bologna Process. EE
BFUG B3 7 fin, 6 July 2004 P
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“Realising the vision” (2004-2005)

“These principles are written into the draft Communiqué for
Ministers to confirm. With the Ministers’ confirmation, the
principles will constitute an important element in the
description of the EHEA”.

“Ministers may consider whether commonly agreed principles,
standards and procedures for the EHEA should be considered
as guidelines for the independent national HE systems or be
binding on the participating states.”

“If one of the member states should unilaterally set aside agreed
principles, standards or procedures, the Bologna partners
may be free to reconsider the relations to such country.”

The EHEA — Realising the Vision. A Draft Discussion Document for the
Bergen Ministerial Conference. First draft, 19 Oct 2004. gg
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Developing and consolidating ‘the EHEA
principles’ (1998-2009)

“The EHEA is based on...” 81-9-1|-3|-5]|-7]|-9
A Respecting cultural etc. diversities; democratic values * + * * * * +
B HE is a public good and a public responsibility
C Institutional autonomy, academic values
D Responsiveness to the needs of society; accountability
E HE, innovation, competitiveness, employability, LLL + * + * * * *
F Compatibility and comparability; common FQ * * * * * * +
G Recognition of HE qualifications etc. * * * * * * *
H Educational co-operation; enhanced mobility * * * + + * *
| Co-operation in quality assurance + * + +
J Working in partnership; HE stakeholders * + * +
K Linking HE and research; doctoral programmes; etc. + + + +
L The social dimension * + * *
M | The European dimension * + * +
N | The global dimension * + * * + + +
(0] HEIs continue to fulfil their full range of purposes + * *
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A “European common house of higher
education”

(11) Partnership

(8) the social dimension

“THE SECOND FLOOR”
(7) higher education structures (the EHEA technical
condition sine qua non): the comparability and

compatibility of systems, quality assurance, recognition of
qualifications etc.

(9) the (10)
European the global
dimension dimension

“THE BASEMENT”

(1) democracy and democratic values
(2) academic values

(university autonomy and academic freedom)
(3) international co-operation (mobility)

DIES




Conclusion

ldentifying “common denominators” or drawing the
“floors”: these are not “the true EHEA principles”.

Principles are slippery concepts; they resist and defy
definitions of “once-and-for-all” style.

They are concepts in progress:

- they are emerging and being constantly reinterpreted
- the declared principles always need to be confronted
with reality.

The key question is not how to finalise a “true list” of the
EHEA principles; it is more about keeping the
discussion on principles open and productive. EE
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