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Institutional diversity: Concepts and drivers 

• All countries have an intention or a 

political goal of having a diverse higher 

education system 

 Institutions with different profiles, end 

products etc. 

 In principle, a clear division of labor and 

specialization among the different types of 

institution - in sum, they provide what 

society needs in education, research, 

dissemination and innovation 



What do we mean by institutional diversity? A 

classification on forms of differentiation and diversity 

Forms Object of study 

External diversity (system level) Classification, typology, comparison of 

institutions 

Internal diversity and differentiation 

(program level) 

Classification, typology, comparison of 

disciplines/programs 



Why is diversity perceived as positive? 

• Diversity is seen as positive because it 

is: 

 increases students’ options (meet students 

needs and leads to increased social 

mobility) 

 increases the overall efficiency of the 

higher education system:  

 It opens up higher education for the community 

 It facilitates and maintain specialization within the 

system  

 It meets the demands of an increasingly complex 

society and labor marked 
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Why is diversity perceived as positive? 

Provides the ability to use different organizational 

models 

Protects institutional autonomy 

Allows both an elite education and mass 

education 

Provides for division of labor and specialization in 

relation to research and development 

Paves the way for reforms through institutional 

competition and comparisons 



Drivers of diversity? 

• State control and market 

 Public authorities' management of higher 

education: Using the metaphor "Gardener” 

 Care and maintain diversity - (and weed 

out unwanted “weeds”) 

• Underlying value systems 



Different higher structural educational models in 

international comparison 

• A diversified and multipurpose system 

 USA and Canada 

• A binary system (A University sector and a specialized college 

sector –vocationally oriented 

 Germany, Austria, Switzerland, the Netherlands and Finland 

• A unified system 

 UK and Australia:All institutions have the university name, however – 

they are in different "divisions" - clear status differences between the 

institutions  

• A transparent binary system with opportunities for " 

advancement “ (but not “degradation”/”relegation”)  

 Norway and Sweden 



Recent developments: The contours of a 

new education landscape? 

• Higher education is characterized by increased 

competition for students nationally and 

internationally 

• Research is changing in the direction of larger 

cooperative and academic communities with the 

intention of increasing higher quality or international 

competitiveness  

• The interdisciplinary and multidisciplinary approach 

increases 

• The international competition for research funding 

and talent increases 

• Several countries are establishing elite universities 



 

Higher education in change in Europe 

 

• Higher Education is linked to economy – the value creation 

perspective 

• Global competition for talent  

• Consequence: The HEIs seek to concentrate their academic, 

economic/-administrative resources into larger and more 

competitive units 

• Cultivates the formation of elite institutions 

 USA and UK have had such institutions for a long time – several 

countries are now following this trend  

 The German excellence initiative with selected «lighthouse» 

 France – the authorities have signaled a major effort to build up new elite 

institutions 

 



The Norwegian HE system 
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Norway 

• In the international context – the Norwegian 

University College sector is unique:  

 No other countries spends so much time and resources on 

R&D in their vocationally oriented higher education sector  

• There is a huge drift in the University College 

sector to reach university status  

 Several reasons for this academic drift, some obvious: 

 are regulated by the same law,  

 have a common job position structure,  

 have a joint reward and career system  

 have common academic norms and values  



Norway (II) 

• Will the drift lead to decreased diversity or 

homogenization at the system level? 

 Will the new universities be pale copies of the original? 

 Should everyone be allowed to call themselves 

universities? (The UK model) 

 The point is not what they're called - but what they actually 

do - or what? 

 Alternatively, incentives that stimulate various forms of 

institutional profiles that together will provide what the 

society needs in terms of education, research, 

dissemination and innovation 
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Steering and Governance of Norwegian 

Higher Education 

• The Quality reform implemented in 2003 

 National needs for quality improvements in higher 

education and research 

 The Bologna Process and Norway's obligations in that 

respect 

• Three different types of steering mechanisms: 

1. By law 

2. Through the State budget and the budget allocation letter 

3. Consultative steering dialogue 

• Result oriented planning 
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Outline of a new HE landscape in 

Norway 
 

 
• Several voluntary cooperation alliances and 

mergers 

 

• HEIs want to enhance their position at the regional, 

national and/or international HE market 

 

• The Ministry supports cooperation, specialization, 

concentration and division of labour 

 

• Rhetoric level: Stimulate quality along different 

axes in a diversified HE-system 
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How to measure diversity? 

• As part of Result oriented Planning - the Ministry of 

Education and Research annually conducts an 

individual consultative steering dialogue meeting 

with each public HEI 

 Can be seen as an instrument to help to promote a 

diversified HE-sector in Norway 

 Measure diversity by different performance indicators – 

but in addition try to classify the HEIs institutional profiles 

 Developed a tool to describe the diversity in the 

Norwegian HE-sector – “The flower project” 
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Classification of higher education institutions – 

Institutional profiles 

Based on the EU classification project - U-Map 

• Important because: 

Visualize the HEIs' profiles and unique purpose 

Support quality cultures along different axes 

Strengthening the HEIs’ capabilities to formulate clear objectives 

and strategies 

To show the HEIs’ profiles and purposes to the outside world 

Facilitate comparison between similar HEIs (difficult with the 

current ranking system) 

Can be developed to be a useful input in the Ministry's 

management and steering of the higher education sector 

 



Classification of higher education 

institutions – Institutional profiles 

• Norway is in a unique position though the national 
database for statistics on higher education (DBH)  

• Statistical information on institutional level is reported 
from all the HEIs to  DBH, and with some 
preparation, it provides almost all the indicators that 
are required in the classification system (U-Map) 

• This gives the Ministry a possibility to develop a 
somewhat simplified and modified version of the U-
Map project – based on statistical register data 

• The Ministry then started a development work on 
institutional profiles in the Norwegian public HEI-
sector 



Classification of higher education 

institutions – Institutional profiles 
• These are indicators that are part of the national 

funding system, performance indicators that are 

reported to the Ministry, and other indicators that 

are part of the quality assurance procedures 

• The project has been named "Flower" - and shows 

roughly the institution profiles we have in the 

Norwegian higher education system 

• Check out DBHs homepages:  

http://dbh.nsd.uib.no 
 

http://dbh.nsd.uib.no/


Size Education Research 

 Number of students 

 Number of academic staff 

 Size of budget 

 Number of courses 

 Vocational oriented profile 

 Master students 

 Continuing and further 
education students 

 Student credit point 
production 

 The students age profile 

 Part-time students  
 Student popularity 
 Distance leaning students 

 Academic staff profile 
(share of associate 
professors and professors) 

 Doctoral degree 
production) 

 Academic publication 
(extent of publication 
points) 

 Research funds from EU 
and NRC (Norwegian 
research council) 

Internationalization Relations with society 

• Exchange students, 
outgoing 

• Exchange students, ingoing 
• Courses taught in English 

• Contributions activities 
outside the EU and NCR 

• Contract work (as 
percentage of total 
expenditure) 

 Business ideas 
 

 

Dimensions and indicators in the ”Flower” 
 



20.10.2011 | 20 



20.10.2011 | 21 



20.10.2011 | 22 



20.10.2011 | 23 



20.10.2011 | 24 



20.10.2011 | 25 



20.10.2011 | 26 



20.10.2011 | 27 



Are we going in a direction with more 

or less diversity? 
• Large differences between universities and 

university colleges 

 The universities are more research intensive 

 The universities have a larger share of their education 

portfolio at master and PhD level 

 University colleges are more vocational and practice 

oriented 

 University colleges have a fare greater proportion of 

students who are engaged in flexible learning/distance 

education 

• The diversity among the university colleges is 

large in terms of vocational orientation, 

international orientation and R&D activities 



Are we going in a direction with more or less 

diversity? (II) 

• The new universities have a very different profile 

from the old one 

 They do not seem to be pale copies of the old one 

 They have more in common with the most research 

intensive university colleges than the four old 

comprehensive universities 

• But, the different institutional profiles do not give 

us enough evidence to determine whether the 

different universities complement each other 

• For this we need the different academic profiles 

within each HEI, and developments over a longer 

time span 
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Size Education - admission Education - profile 

 Number of students 

 Number of academic staff 

 Number of courses 

 Student popularity 
(number of qualified 
applicants) 

 Admission quality (the 
quality of admitted 
students) 

 Vocationally/professionally 

oriented profile 

 Master students (the proportion of 

master students by the total 

number of students at the 

institution) 

 Distance learning students 

Education - performance Research 
 

Internationalization 
 

 Students credit point production 

 Share of students successfully 

completed bachelor degree at 

normal time 

 Share of students successfully 

completed master degree at 

normal time 

 

 

 Academic Staff profile (share of 

associate professors and 

professors) 

 Doctorate degree production 

 Academic publication 

 

 Exchange students, outgoing 

 Exchange students, ingoing 

 Courses taught in English 

 Exchange academic staff, outgoing 

 Exchange academic staff, ingoing 

 

The ”Academic Field Flower” 
 



Responses from the sector 

• Ministry of Education and Research: 

 Institutional profiles considered as a useful tool to 

«measure» diversity in HE-sector 

• HEIs (management and academic staff): 

 A useful tool in visualizing their own and other HEIs 

institutional profile 

 Used in individual institutional strategic work 

 Considered as a counterweight to the use of one-

dimensional rankings 

• Norwegian Agency for Quality Assurance in 

Education: 

 In NOKUTs work with accreditation issues 
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